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Abstract
Art education is an important dimension of schooling because it provides
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Thinking;  Cultural  Awareness;  collaborate, and reflect. The present study examined the effectiveness of art
Student Development. education in private schools in South Punjab from students’ perspectives,
with particular attention to curriculum and teaching methods, activities
and evaluation, critical thinking and creativity, social and cultural
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45 private schools at elementary and secondary levels. A self-structured
questionnaire consisting of demographic information and 29 closed-ended
statements was administered on a five-point Likert scale. Content validity
was reviewed by the research supervisor and four experts, and the reported
Cronbach’s alpha was 0.787. Data were analyzed in SPSS through
frequencies, percentages, means, standard deviations, and independent-
samples ttests at the .05 significance level. The reported overall mean of
4.39 indicates favourable student perceptions of art education. Dimension
means were also positive, particularly for curriculum and teaching methods
and social and cultural awareness. Students reported positive experiences
with  inquiry-based practical  projects,
teamwork, cultural understanding, and feedback. The reported analysis
indicated no meaningful gender difference and a statistically significant
difference between elementary and secondary students. The findings suggest
that art education can support creative, cognitive, social, and cultural
dimensions of learning when schools provide qualified teachers, appropriate
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learning, teacher guidance,

resources, practical opportunities, and constructive assessment.

INTRODUCTION

Education is a multidimensional process that
aims not only to transmit factual knowledge but
also to develop learners’ intellectual, emotional,
social, cultural, and creative capacities. Within

this broader conception of education, the arts
provide distinctive forms of learning because
students engage with ideas through observation,
imagination, experimentation,
interpretation, and  communication.  Art

representation,
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education includes activities such as drawing,
painting, craft, design, composition,
calligraphy, sculpture, photography, and other
forms of creative expression. These activities can
create learning situations in which students are
required to make choices, revise ideas, solve
problems, interpret visual information, and
communicate meanings to others.

The educational value of the arts has been

visual

discussed from cognitive, cultural, social, and
pedagogical perspectives. Eisner (2002) argued
that arts learning develops forms of thinking that
are not adequately represented by conventional
tasks. Gardner (1993) similarly
positioned artistic activity within a broader
conception of human abilities. Hetland and
Winner (2004) examined claims about arts and
emphasized  the
importance of identifying the particular habits of
mind that students may develop through arts
learning. Bamford (2006) also highlighted the
quality of arts education, noting that educational
benefits depend on the nature of learning
experiences rather than on the mere presence of
an arts subject.

Contemporary educational priorities further
strengthen the relevance of creative learning.
Creativity, flexible thinking, communication,
collaboration, problem solving, and innovation
are increasingly discussed as  important
capabilities for learners. A systematic review by
Samaniego et al. (2024) identified experiential
learning, interdisciplinary approaches, STEAM
activities, artistic practices, and digital tools
among approaches
thinking in arts and design education. The review
also emphasized the importance of developing
creativity from an early age. Recent research on
problem-solving pedagogy likewise reports a
positive overall relationship between structured
problem-solving  approaches and students’
creativity, although the strength of effects varies
according to instructional and learner conditions

(Zhan et al., 2024).

academic

academic achievement and

associated with creative

The Pakistani educational context gives art
education an additional cultural significance. The
country has diverse traditions of calligraphy,
miniature painting, textile design, embroidery,
pottery, architecture, truck art, folk crafts, and
contemporary visual arts. When these traditions
are introduced through meaningful classroom
activities,
schooling with students’ cultural environments.
Such connections may encourage learners to
value local heritage while also developing the
ability to interpret and create contemporary
forms of visual expression.
Despite these possibilities, art education may
receive less attention than subjects directly
associated with examinations. Schools can face
limited
weak

art education can connect formal

shortages of trained art teachers,
materials, insufficient classroom space,
integration of art with other subjects, and
practices that privilege
responses over practical performance. These
issues may be especially relevant in areas where
educational resources are unevenly distributed.
The present study therefore focuses on private
schools in South Punjab and examines how
students perceive the effectiveness of art
education across several dimensions of teaching
and learning.

The study is significant because it brings together
students’ perceptions of classroom practice,
creativity, cultural awareness, practical activities,
and feedback. Rather than treating art as a purely
recreational activity, the study considers it as an
educational experience that can contribute to
broader student development. The findings can
provide teachers,  school
administrators, planners, and
education researchers who are interested in
strengthening arts-based learning
schools.

2. Statement of the Problem

Art education has the potential to support
creativity, self-expression, communication,
cultural understanding, and practical learning,

assessment written

evidence  for
curriculum

in private
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yet its educational role may be reduced when
schools emphasize examination-oriented subjects
and allocate limited time or resources to the arts.
The problem is not necessarily the absence of art
activities; rather, the concern is whether the
activities offered to students are sufficiently
meaningful, practical, inclusive, and connected
with educational objectives.Private schools may
have different levels of access to qualified
teachers, art materials, learning spaces,
exhibitions, competitions, workshops, and digital
resources. Students may therefore experience art
education differently from one school to another.
In addition, the effectiveness of art education
cannot be understood only from curriculum
documents. Students’ experiences of teaching
methods,  practical  activities,  assessment,
teamwork, creativity, and cultural learning are
also important.

The present study examines students’ perceptions
of the effectiveness of art education in selected
private schools in South Punjab. In line with the
study objectives, it considers overall effectiveness,
differences between male and female students,
differences between elementary and secondary
students, problems indicated by the reported
results, and  practical = suggestions  for
improvement. Locality-based comparison is not
treated as a study objective and is therefore
excluded from the research questions and the
objective-focused analysis.

3. Objectives of the Study

1. To investigate effectiveness of Art Education at
private schools.

2. To compare the male and female arts students'
opinions about the effectiveness of art education
in private schools.

3. To compare the effectiveness of art education
activities by elementary and secondary school
levels.

4. To identify problems related to Art Education
at the school level.

5. To give suggestions for
education at private schools.

improving art

4. Research Questions

1. How do students perceive the
effectiveness of art education in private schools in
South  Punjab’\n2. What are students’
perceptions of curriculum and teaching methods,
activities and evaluation, critical thinking and
creativity, social and cultural awareness, and
feedback and assessment’\n3. Is there a
significant difference between male and female
students’ perceptions of the effectiveness of art
education’\n4. Is there a significant difference
between elementary and secondary students’
perceptions’\n5. What problems or weaker areas
are indicated by the study findings?\n6. What
may strengthen the quality
effectiveness of art education in private schools?

overall

measures and

5. Review of Related Literature
Art education can be understood as a field in
which learning occurs through making, viewing,
interpreting, discussing, and reflecting on artistic
work. This definition moves beyond the narrow
idea that art education is simply the acquisition
of drawing skills. Eisner (2002) described the arts
as important sites for developing flexible forms of
thought, judgement, attention, and
representation. Artistic activity often requires
students to deal with ambiguity because a visual
problem may have several acceptable solutions.
This can encourage learners to compare
alternatives and make reasoned decisions rather
than simply predetermined
answer.

Gardner’s (1993) theory of multiple intelligences
also contributed to educational discussions about
the place of artistic abilities. Although the theory
has been debated and should not be treated as a
direct prescription, it helped
broaden educational conversations about human
capabilities beyond traditional linguistic and
mathematical In practical

reproduce

one

instructional

measures. school
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settings, this broader perspective can encourage
recognize that students may
understanding through visual,
spatial, bodily, musical, interpersonal, and other
forms of expression.

Hetland and Winner (2004) reviewed evidence
concerning relationships between arts education
and academic achievement. Their discussion is

teachers to
demonstrate

useful because it cautions against assuming that
participation in the arts automatically produces
gains in every academic subject. Instead, the
educational contribution of arts learning should
be considered in relation to specific habits and
processes, such as observing carefully, envisioning
possibilities,  persisting  through  revision,
expressing ideas, and reflecting on work. This
distinction is important for the present study
because the questionnaire examines students’
experiences within art education rather than
claiming that art alone causes improvements in
unrelated academic outcomes.

Bamford (2006) emphasized that the quality of
arts education matters. High-quality provision
tends to include active participation, competent
teaching, opportunities for creation and
performance, and meaningful connections with
culture and community. This perspective is
directly relevant to private schools, where the
availability of resources may not by itself
guarantee effective instruction. A school can
possess materials and still provide limited
learning if activities are highly repetitive or
disconnected from students’ experiences.
Project-based and inquiry-oriented approaches are
particularly relevant to art education. Students
working on an extended art project may need to
identify a theme, explore materials, generate
alternatives, select an approach, produce an
initial version, receive feedback, and revise the
final work. These stages broader
processes of inquiry and problem solving. Lubart
and Getz (2003) discussed the relationship
between creativity training and creative problem
solving, supporting the view that creativity can be

resemble

encouraged through appropriate educational
environments rather than treated solely as a fixed
personal trait.

Interdisciplinary  learning provides
pathway through which art
contribute to schooling. Parsons (2001) discussed
interdisciplinary teaching with the arts, while
more recent research has continued to explore
the value of integrating artistic practices with
other fields. Samaniego et al. (2024) identified
interdisciplinary projects and STEAM approaches
as prominent methods in research on creative
thinking. ~ When
representation  to
concept, create historical or cultural artwork,
design a model, or develop a visual presentation,
art becomes a medium through which knowledge
from different domains can be connected.

another

education can

students use  visual

communicate a scientific

Social learning is also relevant. Group art projects
require students to communicate, divide
responsibilities, materials, negotiate
decisions, and respond to peers’ ideas. Such
experiences opportunities  for
collaboration that are different from individual
written assignments. Hickey (2003) discussed the
potential of art education as a context for social
transformation and participation. The present
study therefore includes social and cultural
awareness as one of its major dimensions.

Cultural learning through art can be especially
meaningful in South Punjab. Students encounter
cultural forms through architecture, crafts,
textiles, calligraphy, folk traditions, festivals, local
symbols, and community practices. A culturally
responsive art classroom can allow students to
investigate these forms while also considering
how traditions change over time. Such learning
can support appreciation without requiring
students to treat culture as static. It can also

share

can create

create opportunities for students to compare local
forms with national and international artistic
practices.

Assessment is another important component of
effective art education. Traditional examinations
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can capture some forms of knowledge but may
not adequately represent the process of artistic

development. Portfolios, practical
demonstrations, project work, exhibitions,
presentations, peer feedback, and reflective
statements can provide evidence of planning,
experimentation, technique, revision, and
communication.  Constructive  feedback s

particularly important because artistic work is
often developed through repeated attempts. A
classroom in which mistakes are treated as part of
learning may encourage students to experiment
freely.Recent supports  the
continued relevance of creative and arts-based

more research
learning while also showing that context matters.
Samaniego et al. (2024) found that experiential
and interdisciplinary approaches are prominent
in research on creative thinking in arts and
design education. Serna-Mendiburu and Guerra-
Tamez (2024) examined virtual reality in art and
design learning and reported that usability and
spatial ability were related to learning satisfaction
and perceived learning among university art and
design students. Although their participants were
older than those in the present study, the work
illustrates how digital tools are becoming part of
contemporary creative education.

Other recent studies highlight the relationship
between artistic learning and wider student
development. Dong and Zhang (2024) examined
fine arts education in relation to creativity and
self-efficacy among gifted students and reported
relationships among fine arts education,
creativityy, and resilience-related  outcomes.
Research on public art education has also
explored social and psychological dimensions of
arts participation (2024). These studies should
not be interpreted as direct evidence for the
present population because their samples and
contexts differ, but they reinforce the broader
research  interest in the developmental
dimensions of arts learning.

The literature therefore suggests several principles
relevant to the present study: art education is

most meaningful when students actively create
and  interpret; creativity = benefits  from
that permit exploration and
revision; interdisciplinary and project-based
learning can connect art with other subjects;
cultural  content strengthen  students’
of heritage and diversity; and
assessment should recognize both process and
product. The present study contributes a South
Punjab private-school perspective by examining
these dimensions through students’ reported
experiences.

environments

can
awareness

6. Conceptual Orientation

The conceptual orientation of the study treats the
effectiveness of art education as a
multidimensional educational construct. Five

dimensions were examined: curriculum and
teaching methods; and evaluation;
critical thinking and creativity; social and cultural
awareness; and feedback and assessment. These

dimensions reflect the idea that an effective art

activities

programme is not defined only by the number of
art periods or the quantity of artwork produced.
It also depends on how teachers teach, what
students are asked to do, how learning is assessed,
and whether the learning environment supports
creativity and cultural understanding.

Curriculum and teaching methods represent the
instructional foundation. Students need clear
learning objectives, suitable demonstrations,
opportunities for practice, and guidance that
encourages experimentation. Activities and
evaluation represent the practical side of learning,
including projects, group activities, and ways of
judging student work. Critical thinking and
creativity represent cognitive outcomes associated
with generating ideas, considering alternatives,
solving problems, and producing original
responses. Social and cultural awareness
represents learning through cooperation and
engagement with cultural forms. Feedback and
assessment represent the mechanisms through
which students understand their strengths,
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identify areas for improvement, and develop
confidence in their work.

The conceptual model therefore assumes that
these dimensions are related rather than isolated.
For example, a practical project may
simultaneously develop creativity, teamwork,
cultural awareness, and assessment skills. A

teacher’s feedback may influence students’
willingness to revise their work. Similarly,
curriculum design can determine whether

interdisciplinary and culturally relevant projects
are possible. The present study measures these
dimensions through students’ perceptions rather
than experimentally testing causal relationships.
7. Research Methodology

The study employed a quantitative approach
using a descriptive survey design. The design was
considered appropriate because the purpose was
to describe students’ perceptions of art education
and compare reported perceptions across selected
demographic groups. The study did not use an
experimental intervention; therefore, its findings
are interpreted as perceptions and associations
rather than proof of causal effects.

The population consisted of students enrolled in
private schools at elementary and secondary levels
in the selected area of South Punjab. The
reported study sample comprised 950 students
from 45 private schools. The schools and
respondents were approached on the basis of
accessibility, and the study used convenience
sampling. Students from both elementary and
secondary levels and from wurban and rural
settings were represented in the reported dataset.
The research instrument was a self-structured
questionnaire  consisting of  demographic
information and 29 closed-ended statements
related to the effectiveness of art education.
Responses were recorded on a five-point Likert
scale ranging from strongly disagree to strongly
agree. The instrument was reviewed by the
research supervisor and four experts in education
for content validity. The reported Cronbach’s
alpha coefficient was 0.787, indicating acceptable

internal consistency for the instrument as
reported in the study.

Data were analyzed using SPSS. Frequencies and
percentages summarized demographic
characteristics and response patterns. Means and
standard deviations summarized perceptions
across the five dimensions. Independent-samples
t-tests were used to compare male and female
students and elementary and secondary students,
with the significance level set at .05. A locality
comparison is not included in the objective-
aligned analysis because locality is not stated in
the study objectives.

For ethical practice, participation was treated as
voluntary, respondents were informed about the
purpose of the study, and confidentiality of
maintained. The study was
settings with  the
cooperation of participating institutions. The
research was intended to report aggregated
findings rather than identify individual students
or schools.

responses
conducted in

was
school

8. Results

Results are presented in the same order as the
study objectives. For Objective 1, the reported
overall mean for effectiveness of art education
was 4.39 (SD = 1.044), indicating favourable
student perceptions. Dimension means were:
curriculum and teaching methods, 4.3175 (SD =
0.79); activities and evaluation, 4.130 (SD =
0.85); critical thinking and creativity, 4.098 (SD =
0.98); social and cultural awareness, 4.283 (SD =
0.82); and feedback and assessment, 4.272 (SD =
1.78). The reported dimension-level figures are
summarized in Table 1.

Item-level responses were also generally positive.
Approximately 88.9% of students agreed that
they explored art concepts and techniques
through inquiry-based learning (reported mean =
4.52). Teacher and mentor guidance received a
reported mean of 4.75, with approximately 87%
indicating positive experiences. These findings
support the conclusion that students generally
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viewed classroom instruction and guidance
favourably.

For practical activities, approximately 92% of
students agreed that extended art projects helped
sharpen their skills and deepen their
understanding. Group activities also
described positively in relation to teamwork and
communication. About 81.5% agreed that school
art classes had a positive impact on critical
thinking. Approximately 86.9% agreed that art
education promoted cultural understanding and
appreciation of diversity; the relevant item had a
reported mean of 4.25.

For feedback and assessment, approximately
91.4% agreed that assessment feedback helped
them establish goals for improvement. Taken
together, these item-level results show strengths
in teacher guidance, practical project work,
cultural understanding, and feedback. However,
the reported results do not provide a separate
frequency table identifying specific institutional
problems such as shortages of materials or
qualified teachers; such problems should not be
presented as measured findings unless the
original questionnaire data confirm them.

For Objective 2, the reported gender comparison
included male students (n = 452, M = 4.00, SD =
0.35) and female students (n = 497, M = 4.06, SD
= 0.35). The paper reports t = 1.90 and p = .803
and interprets the difference as not statistically
significant. These statistics should be checked
against the original SPSS output before
submission: the group counts total 949 rather
than the stated sample of 950, and the reported t
and p values may not be internally consistent.

were

Table 1 Reported Dimension-Level Results

For Objective 3, elementary students were
reported as n = 598, M = 4.80, SD = 0.36, while
secondary students were reported as n = 352, M =
4.70, SD = 0.33. The reported test was t = 3.80, p
= .001, indicating a statistically significant
difference as reported. The elementary group had
the higher reported mean. The group statistics
and test output should nevertheless be checked
against the original SPSS files before publication.
For Objective 4, the dimension means indicate a
relative area for improvement: critical thinking
and creativity had the lowest mean (4.098),
followed by activities and evaluation (4.130).
These scores remain positive on the reported
scale, so they indicate comparatively less strongly
rated dimensions rather than evidence that
students rated them negatively. The available
summary does not directly quantify specific
school-level barriers, such as teacher shortages,
insufficient materials, or limited lesson time.
Those issues can be discussed as possible
concerns from the literature, but they should be
reported as study findings only if supported by
the questionnaire data.

For = Objective 5, the findings support
recommendations to provide more structured
opportunities  for problem-solving,
strengthen practical activities and evaluation,
maintain constructive feedback, and review the
accuracy of group-comparison statistics before
drawing firm conclusions. These
recommendations are tied to the comparatively
lower dimension means and the positive item-
level responses reported above.

creative

Dimension Mean SD
Curriculum  and  Teaching | 4.3175 0.79
Method

Activities and Evaluation 4.130 0.85
Critical Thinking and Creativity | 4.098 0.98
Social and Cultural Awareness 4.283 0.82
Feedback and Assessment 4.272 1.78
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[ Overall [ 4.390 | 1.044 |
Table 2 Objective-Aligned Group Comparisons (Reported Statistics; Verify Before Submission)
Comparison Group n Mean SD Reported
result
Gender Male 452 4.00 0.35 t =190, p =
.803
Gender Female 497 4.06 0.35
Educational Elementary 598 4.80 0.36 t =380, p =
level .001
Educational Secondary 352 4.70 0.33
level

9. Discussion

The overall mean of 4.39 suggests that students
in the surveyed private schools generally viewed
art education favourably. This finding is
important because it indicates that students did
not necessarily perceive art as an activity with
value only outside academic learning. Instead, the
pattern of responses links art education with
teaching methods, inquiry, practical projects,
creativity, cultural understanding, and feedback.
The result is consistent with the broader
literature that conceptualizes arts learning as a
process of making meaning rather than simply
producing attractive objects.

The relatively positive score for curriculum and
teaching methods indicates the importance of
classroom pedagogy. Art learning depends heavily
on how teachers structure experiences.
Demonstration followed by guided practice can
help students acquire techniques, while open-
ended tasks can create space for individual
interpretation. If teachers provide only copying
exercises, students may  have limited
opportunities to develop decision-making and
originality. The reported positive perception of
teacher guidance therefore suggests that the
teacher remains central even in activity-oriented
art classrooms.

The strong response to inquiry-based learning is
also noteworthy. Inquiry requires students to
explore rather than simply receive a finished
answer. In art, students may investigate how

different materials behave, how colour changes
visual meaning, how composition affects
attention, or how cultural symbols can be
represented. Such questions can encourage
observation and reflection. Recent systematic
research similarly identifies experiential learning
and interdisciplinary approaches as important in
creative-thinking education (Samaniego et al.,
2024).

The positive perception of practical projects and
teamwork further supports the value of active
learning. Extended projects can give students
time to plan, make, revise, and present work.
This process differs from short classroom
exercises because students must sustain attention
and respond to difficulties. Team projects also
create social demands: students need to
distribute tasks, resolve
disagreements, and respect different ideas. These
processes may explain why the study found
positive perceptions in social and cultural
awareness alongside practical learning.

The critical thinking and creativity dimension
had the lowest of the five dimension means
(4.098), followed by activities and evaluation
(4.130), although both means were positive. In
relation to Objective 4, these are the clearest
areas for improvement supported by the reported
summary. Lessons could more explicitly ask
students to generate alternatives, explain artistic
decisions, solve open-ended problems, and reflect
on their work. The results do not establish that

communicate,
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these activities are absent; they indicate that these
dimensions received comparatively lower ratings.
The finding related to social and cultural
awareness is consistent with the nature of art as a
cultural practice. Students only
techniques but also meanings, symbols, histories,
and community identities. In South Punjab, local
cultural forms can become learning resources.
Students study crafts, patterns,
architecture, textiles, calligraphic traditions, and
visual symbols and then reinterpret them through
contemporary media. Such activities can connect
classroom learning with community knowledge
while encouraging students to distinguish
appreciation from simple imitation.

Feedback and assessment also emerged as an
important area. The positive response to feedback
suggests that students value guidance that tells
them how to improve. In art education,
assessment can be particularly useful when it
originality,
craftsmanship, composition, use of materials,
communication of ideas, process, and reflection.
Portfolios can document growth over time.
Rubrics can clarify expectations. Peer critique can
help students learn to describe and interpret
artistic decisions. These approaches can make
assessment part of learning rather than an event
that occurs only at the end of a unit.

The reported difference between elementary and
secondary students is relevant to Objective 3.
Elementary students had the higher reported
mean, but the survey design cannot establish why
the groups differed. Possible explanations, such
as differences in curriculum time, examination

learn not

can local

focuses on criteria such as

pressure, teacher specialization, or access to
practical work, would require additional data and
should be treated as hypotheses rather than
conclusions.

The reported gender comparison was interpreted
as showing no statistically significant difference.
This result should be presented cautiously until
the original SPSS output is checked, because the
reported gender counts do not sum to the stated

sample and the test statistics require verification.
If confirmed, it would suggest that perceptions
were broadly similar across gender groups in this
sample.

The findings also have implications for digital art
education. Contemporary learning
increasingly includes graphic design, digital
drawing, photography, animation, and other
technology-supported forms. Recent research on
virtual reality in art and design education
how digital
influence satisfaction and perceived learning
when wusability and spatial interaction are
appropriately designed (Serna-Mendiburu &
Guerra-Tamez, 2024). For school-level education,
digital integration does not require expensive
technology in every classroom; even accessible
tools can be wused for visual composition,
presentation, documentation,
experimentation where resources permit.
Overall, the results support a view of art
education as a learning
experience. The strongest educational implication
is not that every student must become an artist,
but that every student can benefit from
opportunities to create, interpret, collaborate,
revise, and communicate. The role of schools is
therefore to provide a learning environment in
which these processes are valued and
appropriately guided.

creative

illustrates environments  can

and

multidimensional

10. Educational Implications

The study has implications for teachers. Art
teachers should plan lessons that balance skill
with  open-ended  exploration.
Demonstrations are useful for introducing
techniques, but students should also be given
opportunities to make independent choices.
Teachers can use questioning strategies such as
asking students why they selected a particular
colour, material, composition, or symbol. Such
questions can turn an art activity into a reflective
learning experience.

instruction
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For school administrators, the findings imply that
investment in art education should include more
than purchasing materials. Schools need qualified
or appropriately trained teachers, suitable
workspaces, storage facilities, opportunities for
display, and time for project-based activities.
Teacher professional development can focus on
contemporary pedagogy, assessment,
interdisciplinary projects, digital tools, and
culturally responsive teaching.

For curriculum planners, art can be connected
with science, history, literature, technology, and
social studies without losing its disciplinary
identity. Interdisciplinary projects should be
designed so that art genuine
disciplinary knowledge rather than becoming
decoration for another subject. For example,
students can study visual communication while
presenting scientific findings, analyze historical
artworks as primary cultural sources, or explore
mathematical patterns through design.

For assessment, schools can supplement written
examinations with portfolios, practical tasks,
exhibitions, project presentations, process
journals, and structured rubrics. Such methods
can make student growth more visible and
provide teachers with richer evidence of learning.
Assessment should be aligned with stated
objectives and should recognize effort, revision,
craftsmanship, communication, and
thinking where these are part of the learning
outcomes.

contributes

creative

11. Challenges in Art Education

The descriptive results directly support two
improvement priorities: strengthening critical-
thinking and creativity activities, and reviewing
activities and evaluation, which received the two
lowest dimension means. The questionnaire
summary provided for this paper does not
directly establish the prevalence of other
institutional barriers. Limited materials, shortages

challenges discussed in the literature, but they
should be identified as contextual concerns
rather than findings from this dataset unless
item-level evidence is available.

Access to digital art tools may also vary between
schools, but the present reported results do not
quantify that variation. Schools can consider
accessible digital activities where equipment and
teacher preparation permit, while ensuring that
students participate  through
materials and traditional techniques.
Assessment  is

can low-cost

another area for school-level
review. Since activities and evaluation received a
relatively lower dimension mean than the other
dimensions, schools could examine whether
students have sufficient opportunities to
experiment, revise work, and receive clear criteria
and feedback. This is a
recommendation based on the reported pattern,
not proof that a particular assessment practice is

constructive

absent.

12. Recommendations

1. Private schools should provide regular and
meaningful opportunities for art education rather
than treating art as an occasional recreational
activity.

2. Qualified art teachers should be appointed
where possible, and existing teachers should
professional development in
contemporary art pedagogy.
3. Schools should provide adequate basic
materials and safe, appropriate spaces for
practical work.
4. Art should include inquiry,
experimentation, project work, and opportunities
for revision.
5. Teachers should use group projects to develop
and  peer

receive

lessons

communication,  collaboration,
learning.
6. Local cultural traditions of South Punjab

should be incorporated into lessons through

of specialist teachers, examination pressure, and respectful investigation, documentation, and
restricted access to technology are plausible creative reinterpretation.
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7. Schools should connect art with science,
history, literature, technology, and other subjects
through carefully designed interdisciplinary
projects.

8. Assessment should include portfolios, practical
tasks, projects, presentations, exhibitions, and
constructive feedback in addition to written tests
where appropriate.
9. Schools should introduce accessible digital art
and design activities where resources and teacher
preparation permit.
10. Special attention should be given to
maintaining equitable opportunities for students
in rural and
11. School administrators should monitor the

underserved areas.
availability of art periods, materials, teacher
qualifications, and  student participation.
12. Parents should be
encouraged to support creative activities and local
cultural learning.
13. Future researchers should use larger and
more diverse samples and include public as well

and communities

as private schools.
14. Future studies should combine student
surveys with teacher interviews, = classroom
observations, and document analysis.

15. Longitudinal or intervention studies should
be conducted to examine how sustained art
education relates to creativity, engagement,
collaboration, and other student outcomes over
time.

13. Conclusion

The present study examined the effectiveness of
art education in selected private schools in South
Punjab from students’ perspectives. The reported
4.39, reflecting generally
favourable perceptions. Positive responses were
reported for curriculum and teaching methods,
activities and evaluation, critical thinking and
creativity, social and cultural awareness, and
feedback and assessment. Students particularly
endorsed guidance, inquiry-based

overall mean was

teacher

learning, practical projects, cultural
understanding, and feedback.

The objective-aligned analysis identifies critical
thinking and creativity, followed by activities and
evaluation, as the comparatively lower-rated
dimensions and therefore useful priorities for
improvement. The reported analysis also
indicates no statistically significant gender
difference and a statistically significant difference
between elementary and secondary students;
these group comparisons require verification
against the original SPSS output. The study
supports practical, student-centred art education,
while the survey design does not establish causal
effects or independently verify specific resource-
related barriers.

The findings should be interpreted within the
limits of convenience sampling and student self-
reports. The gender counts total 949 despite the
stated sample of 950, and reported group-
comparison statistics require verification. The
locality comparison has been excluded from the
objective-focused results because locality is not
included in the stated objectives. These checks
should be completed before journal submission.

14. Limitations of the Study

The study involved selected private schools and
should not automatically be generalized to all
schools in Pakistan. Convenience sampling may
introduce selection bias, and students’ self-
reported perceptions may differ from classroom
observations or objective learning measures. The
cross-sectional design cannot establish causality.
The reported gender frequencies total 949 while
the stated sample is 950, and group-comparison
statistics should be verified against the original
SPSS output. The available summary also does
not provide direct quantitative evidence for each
possible institutional problem; item-level data
should be reviewed before claiming specific
barriers as findings.
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